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 Learning Locally and Globally: An Overview
 of Distance Education in Occupational Therapy
 Nancy W. Doyle, Karen Jacobs
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 Abstract
 The purpose of this article is to provide an overview of distance education in
 occupational therapy. This paper defines distance education and several of its
 current iterations, specifically focusing on computer-mediated, online courses. It

 discusses the importance of evidence-based and inclusive distance education. It

 also reviews strategies for ensuring quality distance instruction that is evidencebased, inclusive, and in accordance with our professional mores and goals. This

 paper argues that by providing quality distance instruction in occupational
 therapy, we can contribute to building a diverse profession that can meet the
 occupational needs of clients locally and globally.

 *Corresponding Author:
 Nancy W. Doyle, OTD, OTR/L, 149 North Carolina Avenue, SE, Washington,
 DC 20003, USA, Telephone: 202-747-4432, Email: nwdoyle@gmail.com

 Introduction
 Distance education in occupational therapy is, as in many areas of education, a
 vibrant, growing trend. When conducted in an evidence-based, inclusive
 manner, distance education in occupational therapy provides opportunities for

 occupational therapy practitioners and future practitioners to engage in

 academic degree programs, professional development, continuing education,

 and life-long learning. Because distance education allows us to reach

 occupational therapy students and practitioners at any locale, we can contribute

 to building a diverse profession that can meet the occupational needs of people,

 organizations, and individuals (AOTA, 2008) globally. This paper will (1)

 Nancy W. Doyle, OTD, OTR/L, Boston University, College of Health and
 Rehabilitation Professions: Sargent College, nwdoyle@gmail.com
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 define distance education and several of its most current iterations in the field,

 (2) discuss the importance of creating evidence-based and inclusive distance
 education opportunities, and (3) discuss strategies for delivering distance
 education that is not only evidence-based and inclusive, but also in accordance
 with our professional mores and goals (Hollis 8c Madill, 2006; Steward, 2001).

 Defining distance education
 Distance education is defined as any form of education where the instructors

 and students are separated by physical distance (Hollis 8c Madill, 2006). There

 are a variety of ways that this distance can be bridged. Historically, courses

 could be provided at a distance through mail or other available technology

 such as audio teleconferencing (Mitcham 81 O'Shea, 1994). As access to
 personal computers and web-based technology has increased, opportunities for

 online teaching and learning have grown as a delivery method for distance

 education (Hollis 8c Madill, 2006; Trujillo, 2007). Online technologies provide
 particularly connected distance learning opportunities. They allow students

 from across the street or around the globe to engage in the same course and

 with the same instructors in a dynamic community of learning.

 Online instruction, as a form of distance education, may be used for

 continuing education (Pui, Liu, 8c Warren, 2005; Reed et al., 2008; Stanton,

 2001), or to enable discussions during fieldwork (McLeod 8c Barbara, 2005;

 Thomas 8c Storr, 2005). It may also be used in formal academic programs to

 enhance aspects of an on-campus course (Jedlicka, Brown, Bunch, 8c Jaffe,

 2002; Mitchell 8c Batorski, 2009) or for entire individual courses within an oncampus program (Penman 8c Lai, 2003; Simons, Baron, Knicely, 8c

 Richardson, 2002; Weiss, Schreuer, Jermais-Cohen, 8c Josman, 2004). Some

 programs provide courses or programs that combine face-to-face and distance

 instruction, creating what is termed a blended or hybrid curriculum. Finally,

 entire programs may be conducted primarily or completely online (Hollis 8c

 Madill, 2006; Richardson, 2004; Richardson, MacRae, Schwartz, Bankston, 8c

 Kosten, 2008; Rodger 8c Brown, 2000). Within occupational therapy, entrylevel, post-professional, continuing education, and professional development

 courses and programs currently utilize the spectrum of these online strategies

 (Hollis 1Sc Madill, 2006). As demand for distance education grows, these

 strategies allow students and occupational therapy practitioners to access

 courses in increasingly flexible ways.
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 Growing demand for distance education
 The literature indicates that occupational therapy practitioners are increasingly

 demanding online course options as a form of distance education in

 occupational therapy (Hollis 8c Madill, 2006; Mitcham 8c O'Shea, 1994;
 Penman 8c Lai, 2003; Pui et at, 2005; Rodger 8c Brown, 2000; Simons, Baron,

 Knicely, 8c Richardson, 2002; Stanton, 2001; Trujillo, 2007). Many

 practitioners view distance learning as providing flexible scheduling; for

 others, it allows them to learn without relocating; and still others are seeking

 opportunities to connect with professionals in other locations and countries

 (Rodger 8c Brown, 2000).

 Distance learning is currently listed as an emerging practice niche by the

 American Occupational Therapy Association (AOTA) (Yamkovenko, 2012).

 This means that distance learning has been identified as an area of practice that

 will help practitioners respond to the "changing and evolving" (Yamkovenko,

 2012, p. 1) occupational needs of society. One way that distance education can

 do this is by providing opportunities for individuals to study occupational

 therapy without needing to relocate to an on-campus educational program. This

 will enable more occupational therapy professionals to be trained, thus

 responding to the general demand for more practitioners (Yamkovenko, 2012).
 As discussed in Doyle (2010), there is no published data on the growth of

 distance or online education specifically within occupational therapy. We do
 not have objective quantitative data reporting a growth in number of students

 enrolled in continuing education or academic programs that are conducted at a
 distance. While it appears that the number of programs and online continuing
 education course offerings are increasing, there is no formal tracking of this

 information. Instead, we can only extrapolate that online education in

 occupational therapy is growing based on the growth of online higher
 education more generally. For example, in the United States there is an overall
 100/o growth rate in higher education enrollments online versus l0/0 in

 traditional classroom settings (Allen 8c Seaman, 2011). Whereas 1.6 million

 students were taking at least one online course in higher education in 2002; in
 2010, 6.1 million students were doing so (Allen 8c Seaman, 2011). This means
 that 3 I'll) of all students in higher education in the United States are taking at

 least one online course (Allen 8c Seaman, 2011). Due to this growth generally,

 we might presume that there is also a growth in numbers of occupational

 therapy students learning online.
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 Despite the paucity of actual numbers within occupational therapy, Doyle
 (2010) argues that online education is an important option for continuing
 education and academic coursework. It allows access to occupational therapy
 education for a variety of students and reasons, such as location, scheduling,
 disabilities, learning differences, and learning needs. In addition, it may

 provide exciting opportunities for the profession to grow increasingly more
 interconnected, global, and evidence-based as we leam and work together
 across the continents through distance education.

 Call for evidence-based and inclusive OT education
 Occupational therapy has embraced the need to be an evidence-based, inclusive
 profession. For us to meet these goals as practitioners, our professional
 education must also meet these criteria. This section will review the calls for

 evidence-based and inclusive educational opportunities, and relate this to
 distance education specifically.

 Generally, we seek to be evidence-based in our occupational therapy
 practice (AOTA, 2007; Bondoc, 2005). For example, the AOTA's Centennial
 Vision states that "we envision that occupational therapy is a powerful, widely
 recognized, science-driven, and evidence-based [emphasis added] profession
 with a globally connected and diverse workforce meeting society's
 occupational needs" (AOTA, 2007, p. 614). Bondoc (2005) argues that the
 drive to be evidence-based must be applied not only to our clinical work and
 research efforts, but also to our professional education. This allows us to be
 accountable in all areas of practice.

 Evidence-based education will foster excellence in teaching and meet
 national mandates for accountability, for example from the United States'

 federal legislation of the No Child Left Behind Act of 2001 (Public Law 107110) and the U.S. Department of Education's What Works Clearinghouse
 (Bondoc, 2005). Ultimately, basing education on evidence would support a
 paradigm shift from a focus on instruction and teaching to learning and student
 outcomes (Bondoc, 2005; Fisher 8l Crabtree, 2009). The result would be
 producing the best and most diverse graduates possible, where professionals
 use evidence in their practice, become lifelong learners, and engage in
 scholarship. These achievements will help occupational therapy to maintain a
 professional edge in the 21st century (Bondoc, 2005; Fisher <fe Crabtree, 2009;
 Haynes <fe Jones, 2007). Finally, a focus on evidence will support research of
 pedagogical innovations (Bondoc, 2005), which are critical to face-to-face and
 distance education approaches.
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 Along with evidence base, publications from around the world call for

 creating a more diverse, inclusive profession and professional education

 (AOTA, 2007; Hansen 8c Hinojosa, 2009; WFOT, 2008). It is notable that

 several of these publications are made by professional associations, rather than
 individual researchers.

 In the United States, the AOTA calls for diversity in the profession through

 its Centennial Vision (AOTA, 2007). In its paper on nondiscrimination and

 inclusion, AOTA also specifically commits to supporting reasonable

 accommodations and full participation in daily occupations, including

 education, of all members of society and the occupational therapy profession
 (Hansen Hinojosa, 2009).

 The World Federation of Occupational Therapists (WFOT) explicitly

 commits the profession to provide inclusive occupational therapy education in

 a position statement from 2008 (WFOT, 2008). This statement states that

 occupational therapy education should be fully inclusive, matching the United

 Nation's position about educational opportunities in "The Standard Rules on

 the Equalization of Opportunities for Persons with Disabilities" (United

 Nations General Assembly, 1993).

 Additional publications address the issue of inclusion and provide more

 detail about how to achieve this in occupational therapy education. Black

 (2002) and Gitlow (2001) discuss how degree programs have historically
 addressed inclusion in occupational therapy. Abreu and Peloquin (2004)

 advocate the use of empathy to facilitate multiculturalism, diversity, and

 inclusiveness in the profession. Additional publications analyze the essential

 job functions of occupational therapy students and practitioners (Gupta, Gelpi,

 <fe Sain, 2005), as well as discuss methods for providing inclusive practice
 (Gupta et al., 2005; Mu, Franck, <fe Konz, 2007; Trentham, Cockburn,

 Cameron, 8c Iwama, 2007). Such ideas could be transferred to create more

 inclusive learning opportunities.

 In summary, we are mandated to develop evidence-based and inclusive

 occupational therapy education. This applies to distance as well as face-to־face

 education. By meeting these demands, we make it possible to nurture the most

 diverse, powerful workforce possible and thereby meet the occupational needs

 of clients nationally and internationally. As such, the following section will

 discuss strategies for delivering evidence-based, inclusive distance education.
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 Strategies for delivering distance education
 Distance education is at its best when it provides rigorous content, is guided by
 appropriate pedagogy and technology, and creates opportunities to develop a
 learning community among the instructor and students. Additionally, when

 employing distance education in occupational therapy, we must consider how
 to provide students with the same professional expectations and opportunities
 as students in the traditional classroom. Specifically, we must foster the "deep

 learning, professionalism, and professional autonomy" (Hollis 8l Madill, 2006,

 p. 66) that we emphasize in all forms of occupational therapy education
 (Richardson, 2004; Richardson et al., 2008). This section will discuss theories,
 technologies, and instructional strategies that can best support distance
 learners.

 Distance education benefits from pedagogy that focuses on the needs of
 adult learners (Fish 8l Wickersham, 2009; Tallent-Runnels et al., 2006),
 understands the impact of distance between learners and instructor, and allows

 for the use of different technologies, when appropriate. Knowles' Adult

 Learning Principles (Knowles, 1968), also known as andragogy, provide
 direction in developing internally-motivated, experiential, goal-oriented,
 relevant, practical, and rationale-driven learning opportunities for adult
 learners. Constructivism is a learner-centered theory that sees individuals as

 actively engaged in constructing new knowledge and meaning through
 combining previous experiences with information from new learning
 experiences (Trumbull 8c Pacheco, 2005). The Theory of Transactional
 Distance (Moore, 1997; Moore, 2007) is a theory focuses on the ongoing
 interactions among learners, their instructors, and the course content within the

 context of distance learning. Specifically, it looks at how different relationships

 among these elements affect how the distance is bridged in distance education.

 Finally, the theory of Community of Inquiry (Garrison Akyol, 2009;
 Garrison 8c Archer, 2007) also focuses on computer-mediated distance

 education and how a given community of learners can collaborate to engage in
 deep and critical thinking and learning. Theories such as these can guide the

 development of distance learning opportunities for occupational therapy
 students.

 When constructing online learning opportunities specifically, it is critical

 that we design courses and course content that are appropriate for the webbased medium (Trujillo, 2007). Steward (2001) thoughtfully looks at the
 implications of technological advances in online occupational therapy
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 education. She cautions that the technology could allow courses to become
 "knowledge-based and prescriptive professional programmes [sic]" (Steward,
 2001, p. 147), especially if they are taken autonomously. However, she argues
 that if courses are instead delivered with guidance from an occupational
 therapy instructor and with strong doses of collaboration among peers,
 opportunities for professional induction will exist, just as in traditional
 classroom settings. Moreover, the technology can provide some additional
 benefits such as allowing occupational therapy students from different

 locations to collaborate nationally and internationally. In short, certain

 technological advances can help us attain this collaboration in a computermediated and online course.

 Collaborative learning opportunities can be built into an online course
 through features such as asynchronous discussions (Fish 8c Wickersham, 2009;
 Lewis 8c Abdul-Hamid, 2006; Tallent-Runnels et al., 2006). These discussions
 are conducted within a limited time frame (e.g., 24 or 48 hours) where each
 course member logs in to the course and adds to the written discussion of an
 instructor-led topic. Additional features include synchronous chats (Lewis 8c
 Abdul-Hamid, 2006; Tallent-Runnels et al., 2006), where students and the
 instructor meet in real time using web cameras and video chat technology to
 hold a live discussion. Finally, collaborative efforts might be built into a course
 through peer mentoring, study groups, peer review of assignments, and projects
 completed by pairs or small group of students.

 What is most important about these opportunities for collaboration is that
 they are at both the student-student level and the student-instructor level (Fish
 8c Wickersham, 2009). By building a community of learners within a course
 and developing multiple opportunities for interaction, students will become
 engaged in the learning process and connected to the learning experience. Such
 elements are keys to student satisfaction and retention (Lewis <Sr Abdul-Hamid,
 2006).

 In addition to creating collaborative learning opportunities in online
 courses, strong content is enhanced by providing a variety of types of learning

 activities and assessments. In order to engage the learner in various ways,
 Gaytan and McEwen (2007) advocate for including opportunities such as
 projects, portfolios, self-assessments, peer review, and discussions in addition
 to the more traditional essays, weekly assignments, and quizzes. Such
 opportunities are further strengthened when instructors provide prompt,

 relevant, and personalized feedback (Fish 8c Wickersham, 2009; Lewis 8c
 Abdul-Hamid, 2006; Tallent-Runnels et al., 2006) throughout the course. This
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 feedback, as well as frequent gestures by instructors to encourage quality work,

 participation in the course, and questions (Lewis 8l Abdul-Hamid, 2006), helps

 to promote student motivation (Fish 8c Wickersham, 2009).

 Summary
 Distance educators must strive to bring vibrant, meaningful learning

 opportunities to the forefront through appropriate use of learning theory,

 technology, and course design. In addition, they must work to do so in an

 evidence-based, inclusive manner. The results can be profound: professional
 learning by a diverse population of students who are better prepared to reach

 out and address the occupational needs and desires of clients around the globe.

 References
 Abreu, B. C., <fc Peloquin, S. M. (2004). Embracing diversity in our profession.

 American Journal of Occupational Therapy, 58, 353-360.

 Allen, I. E., <fe Seaman, J. (2011). Going the distance: Online education in the
 United States, 2011. Needham, MA: Sloan Consortium.

 American Occupational Therapy Association. (2007a). AOTA's Centennial
 Vision and executive summary. American Journal of Occupational Therapy,
 67,613-614.

 American Occupational Therapy Association. (2008). Occupational therapy
 practice framework: Domain and process (2nd ed.). American Journal of
 Occupational Therapy, 62, 625-683.

 Black, R. M. (2002). Occupational therapy's dance with diversity. American
 Journal of Occupational Therapy, 56, 140-148.

 Bondoc, S. (2005). Occupational therapy and evidence-based education.
 Education Special Interest Section Quarterly, 75(4), 1-4.

 Doyle, N. W. (2010). Accommodating graduate student learning styles in post
 professional online occupational therapy courses. (Unpublished doctoral
 dissertation). Boston University, Boston, MA.

 Fish, W. W., ä Wickersham, L. E. (2009). Best practices for online instructors:
 Reminders. The Quarterly Review of Distance Education, 70(3), 279-284.

 Fisher, T. F., <fe Crabtree, J. L. (2009). Generational cohort theory: Have we
 overlooked an important aspect of the entry-level occupational therapy
 doctorate debate? American Journal of Occupational Therapy, 63, 656-660.

 The Israeli Journal of Occupational Therapy, August 2012, 21(3)

This content downloaded from 
�������������132.74.55.200 on Thu, 15 Sep 2022 20:48:56 UTC������������� 

All use subject to https://about.jstor.org/terms



 E67

 Learning Locally and Globally: An Overview of Distance Education in Occupational Therapy

 Garrison, D. R., 81 Akyol, Z. (2009). Role of instructional technology in the
 transformation of higher education. Journal of Computing in Higher
 Education, 21, 19-30. Doi: 10.1007/sl2528-009-9014-7

 Garrison, D. R., Si Archer, W. (2007). A theory of community of inquiry. In M.
 Moore (Ed.), Handbook of distance education (2nd ed., pp.77-88). New
 Jersey: Lawrence Erlbaum Associates.

 Gaytan, J., 81 McEwen, B. C. (2007). Effective online instructional and
 assessment strategies. The American Journal of Distance Education, 21,117
 132. doi: 10.1080/08923640701341653

 Gitlow, L. (2001). Occupational therapy faculty attitudes toward the inclusion of
 students with disabilities in their educational programs. Occupational
 Therapy Journal of Research, 21, 115-130.

 Gupta, J., Gelpi, T., 81 Sain, S. (2005). Reasonable accommodations and
 essential job functions in academic and practice settings. OT Practice,
 70(15), CE1-CE8.

 Hansen, R. H., 81 Hinojosa, J. (2009). Occupational therapy's commitment to
 nondiscrimination and inclusion. American Journal of Occupational
 Therapy, 63, 819-820.

 Haynes, D. A., 81 Jones, T. (2007). Philosophy of occupational therapy
 education. American Journal of Occupational Therapy, 61, 678.

 Hollis, V., 81 Madill, H. (2006). Online learning: The potential for occupational
 therapy education. Occupational Therapy International, 13, 61-78.
 doi: 10.1002/oti.209

 Jedlicka, J. S., Brown, S. W., Bunch, A. E., 81 Jaffe, L. E. (2002). A comparison
 of distance education instructional methods in occupational therapy. Journal
 of Allied Health, 31, 247-251.

 Knowles, M. S. (1968). Andragogy, not pedagogy. Adult Leadership, 76(10),
 350-352,386.

 Lewis, C. C., 81 Abdul-Hamid, H. (2006). Implementing effective online
 teaching practices: Voices of exemplary faculty. Innovative Higher
 Education, 31(2), 83-98.

 McLeod, S., 81 Barbara, A. (2005). Online technology in rural health: Supporting
 students to overcome the tyranny of distance. Australian Journal of Rural
 Health, 13, 276-281. doi:10.1111/j.l440-1584.2005.00717.x

 The Israeli Journal of Occupational Therapy, August 2012, 21(3)

This content downloaded from 
�������������132.74.55.200 on Thu, 15 Sep 2022 20:48:56 UTC������������� 

All use subject to https://about.jstor.org/terms



 E68

 Nancy W. Doyle, Karen Jacobs

 Mitcham, M. D., 8c O'Shea, B. J. (1994). Using audio teleconferencing to link
 occupational therapy graduate students in the United States and Canada.
 American Journal of Occupational Therapy, 48, 619-625.

 Mitchell, A. W., 8c Batorski, R. E. (2009). A study of critical reasoning in online
 learning: Application of the Occupational Performance Process Model.
 Occupational Therapy International, 16, 134-153. doi:10.1002/oti.272

 Moore, M. G. (1997). Theory of transactional distance. In D. Keegan (Ed.),
 Theoretical principles of distance education (pp. 22-38). New York:
 Routledge.

 Moore, M. G. (2007). The theory of transactional distance. In M. G. Moore (Ed.),
 Handbook of distance education (2nd ed., pp. 89-105). Mahwah, NJ:
 Lawrence Erlbaum Associates, Inc.

 Mu, K., Franck, L. G., 8c Konz, C. (2007). Attitudes of entry level occupational
 therapy doctoral students towards inclusion for students with disabilities.
 Australian Occupational Therapy Journal, 54, S66-S73. doi: 10.1111/j. 1440
 1630.2006.00590.x

 Penman, M., 8c Lai, K.-W. (2003). Synchronous communication and higher
 order thinking in a tertiary course in occupational therapy. Journal of
 Interactive Learning Research, 14, 387-404.

 Pui, M. V., Liu, L., 8c Warren, S. (2005). Continuing professional education and
 the Internet: Views of Alberta occupational therapists. Canadian Journal of
 Occupational Therapy, 72, 234-244. doi: 10.2182/cjot.05.0006

 Reed, G. M., Dilfer, K., Bufka, L. F., Scherer, M. J., Kotze, P., Tshivhase, M.,
 8c Stark, S. L. (2008). Three model curricula for teaching clinicians to use
 the ICF. Disability and Rehabilitation, 30, 927-941.
 doi: 10.1080/ 09638280701800301

 Richardson, P. (2004). Student development in an online post-professional
 master's program. Occupational Therapy in Health Care, 18, 107-116.
 doi: 10.1300/J003v 18n01 11

 Richardson, P. K., MacRae, A., Schwartz, K., Bankston, L., 8c Kosten, C. (2008).
 Student outcomes in a postprofessional online master's-degree program.
 American Journal of Occupational Therapy, 62, 600-610.

 Rodger, S., <Sc Brown, G. T. (2000). Enhancing graduate supervision in
 occupational therapy education through alternative delivery. Occupational
 Therapy International, 7, 163-172. doi: 10.1002/oti. 117

 The Israeli Journal of Occupational Therapy, August 2012, 21(3)

This content downloaded from 
�������������132.74.55.200 on Thu, 15 Sep 2022 20:48:56 UTC������������� 

All use subject to https://about.jstor.org/terms



 E69

 Learning Locally and Globally: An Overview of Distance Education in Occupational Therapy

 Simons, D. F., Baron, J. A., Knicely, K. S., <fe Richardson, J. S. (2002). Online
 learning: Perspectives of students and faculty in two disciplines-occupational
 therapy and teacher education. Occupational Therapy in Health Care, 14(2),
 21-52. doi: 10.1300/J003v 14n02_02

 Stanton, S. (2001). Going the distance: Developing shared web-based learning
 programmes. Occupational Therapy International, 8, 96-106.
 doi:10.1002/oti,136

 Steward, B. (2001). Technological dreams: The implications of new technologies
 for occupational therapy education and evidence-based practice.
 Occupational Therapy International, 8, 145-150. doi: 10.1002/oti. 142

 Tallent-Runnels, M. K., Thomas, J. A., Lan, W. Y., Cooper, S., Ahern, T. C.,
 Shaw, S. M., 8c Liu, X. (2006). Teaching courses online: A review of the
 research. Review of Educational Research, 76(1), 93-135.

 Thomas, A., 81 Storr, C. (2005). WebCT in occupational therapy clinical
 education: Implementing and evaluating a tool for peer learning and
 interaction. Occupational Therapy International, 12, 162-179.
 doi: 10.1002/oti.3

 Trentham, B., Cockburn, L., Cameron, D., 8c Iwama, M. (2007). Diversity and
 inclusion within an occupational therapy curriculum. Australian
 Occupational Therapy Journal, 54, S49-S57. doi: 10.111 l/j.1440
 1630.2006.00605.x

 Trujillo, L. G. (2007). Distance education pedagogy and instructional design and
 development for occupational therapy educational programs. Occupational
 Therapy in Health Care, 21, 159-174. doi: 10.1300/J003v21n01 _12

 Trumbull, E., 8c Pacheco, M. (2005). The teacher's guide to diversity: Building
 a knowledge base. Volume I: Human development, culture, and cognition.
 Retrieved from The Education Alliance at Brown University Web site:
 http://www.alliance.brown.edu/pubs/teach_guide_diversity/tgd_humdevcult.pdf

 United Nations General Assembly. (1993). Resolution 48/96: The standard rules
 on the equalization of opportunities for persons with disabilities. Retrieved
 from http://www.un.org/esa/socdev/enable/dissreOO.htm

 Weiss, P. L., Schreuer, N., Jermais-Cohen, T., 8c Josman, N. (2004). An online
 learning course in ergonomics. Work, 23, 95-104.

 World Federation of Occupational Therapists. (2008). Position statement:
 Inclusive occupational therapy education. Retrieved from
 http://www.wfot.org

 Yamkovenko, S. (2012). The emerging niche: What is next in your practice area?
 Retrieved from http://www.aota.org/Practitioners/PracticeAreas/Emerging
 Areas.aspx

 The Israeli Journal of Occupational Therapy, August 2012, 21(3)

This content downloaded from 
�������������132.74.55.200 on Thu, 15 Sep 2022 20:48:56 UTC������������� 

All use subject to https://about.jstor.org/terms


	Contents
	p. E59
	p. E60
	p. E61
	p. E62
	p. E63
	p. E64
	p. E65
	p. E66
	p. E67
	p. E68
	p. E69

	Issue Table of Contents
	כתב ישראלי ��픅�עיסוקⰠ噯氮′ㄬ⁎漮″ אוגוסט′〱㈩⁰瀮⁈ㄳ㠭䠲ㄱⰠ䔵㘭䔷�
	שער 팅��
	דבר 퐅��אוגוסט′〱�
	משולחן 퐅�픅퐠孰瀮⁈ㄳ㠭䠱㐰�
	卵灥牶楳楯渠瑨牯畧栠䍯慣桩湧⁁⁄楦晥牥湴⁗慹映周楮歩湧潲⁴桥⁏捣異慴楯湡氠周敲慰楳琠坯牫楮朠楮⁒敨慢楬楴慴楯渠⼠הדרכה 퀅픅�ⴠחשיבה 퀅휅בעבודת 퐅�퀠בעיסוק ��שיקום⁛灰⸠䠱㐱ⵈㄶそ
	偲潪散琠≋敳桥爢㨠䄠啮楶敲獩瑹⁃潭浵湩瑹⁃潬污扯牡瑩潮潲⁓潣楡氠䍨慮来  픅�� 픅픅אקדמיה 퐅퐠לשינוי 휅턅�瀮⁈ㄶㄭ䠱㜰�
	卵灥牶楳楯渠景爠佣捵灡瑩潮慬⁔桥牡灹瑵摥湴猠楮⁴桥′ㅳ琠䍥湴畲示⁃潲牥獰潮摥湣攠癩愠䕬散瑲潮楣⁍慩氠慳⁓異灬敭敮瑡特⁍敡湳潲⁆楥汤睯牫⁅摵捡瑩潮  퐅팅�סטודנטים ��픅�עיסוק 턅�퀅퐠הⴲㄠⴠתכתובת 턅팅픅퀅האלקטרוני ���שלים 턅퐅�퐠המעשית⁛灰⸠䠱㜱ⵈㄸ㑝
	≆潲⁍攠慮搠睩瑨⁍祳敬昢㨠卥汦ⵍ慰灩湧⁔潯氠潦⁅瑨楣慬⁄楬敭浡猠楮⁏捣異慴楯湡氠周敲慰礠⼠∅턅턅�ם ��כלי ���픅�צמי �דילמות 퀅�בריפוי 턅�픅孰瀮⁈ㄸ㔭䠱㤹�
	מדור ��턅�ישי
	הדרכה 픅툅�מקצועית 턅휅הדרך⁛灰⸠䠲〰ⵈ㈰㑝

	מדור �픅�픅툅�ואינטרנט
	שימוש 턅픅��רפואית �מטופלים �팅픅�בתכנית 퐅�픅팅לתואר 퀅픅�בריפוי 턅�픅孰瀮⁈㈰㔭䠲〷�

	מדור �ספרים
	Review: untitled [pp. H208-H210]

	תקציר �퀅툅��孰瀮⁈㈱ㄭ䠲ㄱ�
	Editorial - August 2012
	From the Society's Desk [pp. E56-E58]
	למידה‧מקומית 픅툅�픅턅��㨠סקירה ��של ���퐠מרחוק 턅�픅�עיסוק ⁌敡牮楮朠䱯捡汬礠慮搠䝬潢慬汹㨠䅮⁏癥牶楥眠潦⁄楳瑡湣攠䕤畣慴楯渠楮⁏捣異慴楯湡氠周敲慰礠孰瀮⁅㔹ⵅ㘹�
	Abstracts from Hebrew [pp. E70-E73]



